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The purpose of this Assessment Policy is to inform teachers of the agreed approach to assessment at KCIS
East China Campus.
KCIS East China Campus Assessment Philosophy Statement

Assessment is integral to all teaching and learning. Assessment involves the gathering and analysis of
information about student performance. It is designed to inform practice to enable teachers to maximize
opportunities for all students as they strive to achieve their personal and academic potential and grow as
global citizens. It identifies what students know, understand, can do, and feel at different stages in the
learning process. Students and teachers should be actively engaged in assessing the students’ progress as
part of the development of their wider critical thinking and self-assessment skills.

Effective assessment in the IB Programme at KCIS East China:
e Iscriteria-based and directly related to expected learning outcomes/ assessment objectives

e Allows teachers to assess student conceptual understanding, knowledge and essential ‘approaches
to learning’ skills and to adjust curriculum planning and pedagogical practice to improve the
effectiveness of teaching and learning

e Isan on-going process to monitor student learning progress and achievement and performance

e Facilitates students to reflect on areas of achievement and areas for improvement and
consequently to set goals for their own learning

e Uses a range of developmentally-appropriate strategies and tools in authentic contexts

e Encourages active student engagement in and reflection on their own learning and enhances

motivation and self-esteem

e Guidelines, procedures and strategies for assessment, recording and reporting are clearly
articulated and communicated among teachers, students and parents/ guardians.

It is the responsibility of individual 1B subject teachers to fully understand and incorporate principles and
practices stated in the ‘IB Programme assessment policy’ in the development and delivery of the

plannedand assessed curriculum of subjects.

Teachers are expected to provide students, at the beginning of each course, with a subject guide and
syllabus outline. The syllabus outline should contain the following:

e Weekly topics / content to be covered during the academic year
e Assessment components, weights and grade boundaries based on the subject guide for the course

e Expectations of the assignment format, turn-in procedures, and classroom policies including those
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for late or non-submission of assignments
e Explanations of level descriptors for each assessment criterion

e Explanations of commonly used command terms

Assessment Approaches

1. Assessment OF learning is the use of a task or an activity to measure, record and report on students’
level of achievement in regards to specific learning expectations. It is used to plan future learning
goals and pathways for students, provides evidence of achievement and allows transparent
interpretations of such evidence within the school community.

2. Assessment FOR learning is the use of a task or an activity to determine students’ understanding
and leaning progress during a block or unit of instruction. It includes clear goals for learning
activities and is used to reflect on teaching and learning processes and inform the planning of
classroom instruction and future learning based upon student needs.

3. Assessment AS learning is the use of a task or an activity to encourage students to reflect, monitor
and advocate for their own learning, identify areas of their strengths and needs, set their own
personal goals and determine a range of learning strategies to grow and develop. Self and peer
assessments are used as an integral part of regular classroom routines, which allows students to
reflect on their own learning and also provides effective feedback that motivates students.

Assessment Tools!

1. Rubrics: Rubrics are established sets of criteria used for scoring or rating student’s tests,
portfolio,performance or task.

2. Exemplars: These are samples of students work that serve as concrete standards against which
othersamples are judged. Exemplars can be used in conjunction with rubrics or continuums.

3. Anecdotal records: Brief, written notes based on observations of students’ progress in a particular

subject area.

4. Continuums: Visual representations of developmental stages of learning that show a
progressionof achievement or identify where a student is in a process.

! Headstart School Assessment Policy
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Assessment Strategies and Tools

Appropriate assessment strategies, with a range of practical tools, are adopted to increase the effectiveness
of assessment OF, FOR and AS learning, as follows:

Performance-oriented assessment Written answers

Open-ended tasks Inventories

Selected responses Benchmarks/ exemplars

Checkilists

Rubrics
Formative Observations Anecdotal, audio and video records
Assessment Portfolios Reflective journal writing

Peer and self-reflections and evaluations | Rubrics
Written reports

Presentations/ oral commentaries

Those assessment strategies and tools will not be used in isolation and attempt to provide holistic and
analytical scores. Student and teacher partnerships develop as a result of collaborative efforts to analyze
feedback, monitor progress and adopt new and more effective strategies for teaching and learning to reach
intended learning goals. Teachers work towards providing constructive and timely feedback on well-
designed formative assessments. In turn, students develop understanding that lifelong learning requires
their effort, practice and advocacy in order to progress. Students must invest in their progress daily,
initiating additional support as needed and building self-awareness of their learning strengths and
challenges.

Approaches to Learning (ATL)

Approaches to Learning offer a powerful tool enabling students to take ownership of their learning based
upon identified criteria. A performance area consists of a set of criteria elements, but not performance
levels, developed as a continuum from within the IB programmes. These do not measure how well the
students performed but are aimed at helping students maximize their learning style specific to each
subject within the programme.

The ATL skills reported upon are:
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e Thinking
e Social
e Self-management
e Communication
e Research

Judgments are made based on student competences within each of the ATL skills within each subject.
Within each subject ATL skills naturally fall out of the expectations and attributes required to be
successful IB Diploma students. The teaching of ATL skills is therefore fundamental to the
developmental process of each subject in each programme and tightly linked to Assessment Objectives in

teachers’ unit and assessment design.
The IB Programme subject Goals and Assessment Objectives provide students with:
e A broad and balanced, yet academically demanding, program of study.
e The development of critical-thinking and reflective skills.
e The development of research skills.
e The development of independent learning skills.

e The development of intercultural understanding.

Authentic Assessment

As IB assessment is criterion-related rather than norm-referenced, rubrics (or marking schemes) are used
to ‘judge student work in relation to identified levels of attainment’. Throughout the IB Programme,
students are assessed both by formative and summative ways that measure non-academic performance
and academic achievement. All types of assessment relate directly to aims and objectives stated in each
IB subject guides and are designed to guide students towards external and internal assessment
requirements of each IB course.

School-based Assessment

School-based subject-specific assessment includes assessments completed throughout each semester. In
the MYP, each strand of each criterion is assessed a minimum of twice throughout the year. Ideally, all
strands will be covered in a semester, but there may be exceptions to this rule. In pre-IB and DP, exams
are timetabled and teaching stops during these periods. The midterm exams for pre-1B and DP take place
in November and April, and the final exams will take place in January and June for pre-I1B and DP grade

levels.
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All in-school assessments follow the models and exemplars provided by the IB Programme Resource
Centre including past e-assessments, past DP exam questions, practice exams and good samples of work
that have been marked so that students can internalise assessment standards and understand what is
expected and marked by subject grading criteria and marking schemes. Teachers carry out summative
assessment as culminating tasks in order to measure the level of student achievement at any one time
using authentic IB questions and assessment models. Culminating tasks may be used both within
individual units and at the end of units of each subject. These school-based assessments do contribute
towards the final IB grade for each semester and are reported via ManageBac and the end of year report
card. These grades are an evaluation of and reflection on work completed in preparation for the formal IB
examinations (MYP e-assessments and DP end of course May examinations).

External Assessment (EA) of the Diploma Programme

Students take written examinations at the end of the programme, conducted at the school in strict
accordance with IBO regulations, which are sent to be marked by external IB examiners. Exact dates for
IB written examinations are set by the IBO a year in advance (normally in May of Grade 12) and results
will be made available to DP candidates online via an individualised access code in the first week of July
annually. Although it varies from university-to-university, students usually need to score a 5 or above to
receive university credit for a DP course. Universities require that official results be sent directly to them
from the IB offices in Geneva. Original hard copies of IB Diploma are mailed to KCIS East China in
early September. IB exam results are determined by performance against benchmarks to demonstrate the
range of scores students attained remaining statistically stable. The results will be published by the IB and
available to DP subject teachers and students.

Internal Assessment (1A) of the Diploma Programme

Internal assessment tasks are designed to provide students with opportunities to demonstrate mastery of
skills outside of final examinations along with explicit instruction and practice throughout the course of
two-year DP studies. Examples include (individual or collective) oral exercises, projects, portfolios,
presentations, practical laboratory work and mathematical investigations. Each criterion is included in the
subject guide and subject teachers are required to introduce the IA in the first semester of DP1.

To determine a mark, the teacher chooses the level of achievement that appropriately matches the work
being marked. Students complete those assessment tasks of a subject in the school, which will initially be
marked by a subject teacher and moderated internally at first before then being moderated by external
moderators who evaluate how the IBDP grading rubric is applied. IBO may then adjust the marks of the
assignment up or down. Internal assessment can account for 20-60% of the final IB mark depending on
the subject.



K?j) R4 i KUNSHAN CaMPUS Assessment Policy
g J%#ﬁ%*&.m: LA X International Baccalaureate Programme
Kang Chiao International School (KCIS) East China Campus

DP Mock Examinations (Graduation Exam)

Commencing after Chinese New Year, Grade 12 DP students will take trial examinations in their DP
courses. The primary purpose of conducting trial examinations is to provide students, teachers and parents
with valuable information about individual students’ strengths and weaknesses in terms of subject
knowledge and examination techniques so that students could be effectively prepared for the IB external
examinations in May each year. Additionally, trial examinations provide DP students the opportunity to

practice completing actual ‘past exam papers’ under examination conditions.

Other Types of Assessment
Pre-assessment occurs before embarking on new learning to uncover prior knowledge and experiences.

External Assessment: MYP e-Assessment and Diploma Examinations.

IB Diploma Assessment Calendar

To maximise students’ time management skills and minimise their stress, due dates for internal
assessments of DP courses are set collectively among DP subject teachers to avoid overlaps and spread
out the workload over the two years of DP studies. When deciding the dates for the assessments (IAs &
EAs ), it is required that no more than three subjects assessments are scheduled for a week. In case there
is a change in deadline, teachers need to communicate with the programme coordinator and update the

assessment calendar abiding by the rule stated above.

MYP Assessment Practices

Assessment in the MYP is best described as internal, as opposed to external, because the assessment tasks,
strategies and tools are designed, developed and applied by teachers working with students in our school.
We believe (supported by the IB) that teachers are best placed to assess the work of their MYP students;
the assessment model supports the professional judgment of the teacher in deciding the levels of
achievements of individual students. The MYP assessment model is also described as criterion-related, as it
is based upon pre-determined criteria that all students should have access to. The MYP identifies a set of
objectives for each subject group, which are directly related to the assessment criteria of that subject group.
The level of student success in reaching the objectives of each subject group is measured in terms of
levels of achievement described in each assessment criterion. The kind of generic application of broadly
constructed criteria that is used in MYP assessment practices is called “criterion-related” assessment.
This differs from the term criterion-referenced assessment in that it does not require a mastery of each
descriptor and better describes the MYP “best-fit” approach.
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Planning and Reflecting in MYP

In the MYP, effective assessments are planned and built into the learning, not created after the learning
experience is over. In writing a unit a teacher will define the Statement of Inquiry and Inquiry Questions
that will drive the unit and the Global Context. From the Statement of Inquiry, the teacher will design
appropriate summative assessments using the subject criteria and the IB Evaluating Unit Plan rubric.
Reflection takes place in a number of ways. Teachers are required to reflect on each unit as it is taught by
entering feedback on the MYP Unit Planner on school’s curriculum mapping software, ManageBac.
Teachers reflect on successful approaches in department meetings and share ideas in a collaborative
setting. In addition, we believe that assessment is a process of gathering data in order to document
learning and growth. At the beginning of the academic year, grade teams that have more than one teacher
in a subject meet to map out common assessments for the year and how often each team should assess
their students. If a teacher does not have another colleague teaching the subject at that grade, they are
expected to share their assessments with their colleagues at departmental meetings for critical feedback.

All summative assessment tasks must be submitted to the MYPC for review and approval at least 2 weeks
before they are set. This provides room for improvements to assessments, and makes sure teachers plan
ahead effectively for assessments. Where appropriate, the MYPC may delegate assessment review to
HODs.

Approaches to Summative Assessment in MYP

The purposes of summative assessment are to support learning and also to contribute to the determination
of an achievement level; this usually happens at the end of a learning period such as the end of an MYP
unit of work, a semester or a school year. As students are assessed continually in the MYP, teachers will
be in a position to determine a level of achievement that is also supported by evidence from assessments
undertaken during a learning period.

Teachers are encouraged to provide feedback on a summative assessment task before giving students the
grade. In doing so, teachers place student reflection and ongoing learning at the forefront of assessment
practice. At the end of a semester, time constraints for reporting may make this challenging, but it
remains recommended practice.

Common Practices in Using and Determining Levels in MYP

Assessment is a continuous process and is designed to address the MYP objectives in each of the eight
subject groups and the community project The Statement of Inquiry and Inquiry Questions drive the unit
and assessment tasks so should be central to lesson planning. In Grades 6 and 7, students are assessed on
the MYP 1 assessment rubrics because in both grades there are significant intakes of new students. In
Grade 8 students work with MYP 3 rubrics from each respective subject guide, and in Grade 9, students

7
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are assessed with the MYP5 rubrics to ensure they are ready for the rigors of pre-DP and beyond.

These rubrics should be made available and explained to students along with task specific rubrics based on
the MYP rubric. Each strand of each criterion is assessed at least twice in the school year. Summative tasks
should address at least one of the subject-specific criteria. Summative tasks should incorporate multiple
criteria when appropriate. Allsummative tasks should have a clear task sheet with instructions for students.
Assessment criteria in rubric format (in line with KCIS East China Campus guidelines) are presented to

the students with the task instructions prior to starting the task.

In writing assessments, it is essential that MYP teachers are conscious of the likelihood that too much text
interferes with comprehension of the task at hand and/or causes cognitive overload among students with
lower levels of language proficiency. The job of the assessment instrument is to provide students to
express their understanding, and the task must be presented in a way that all students can understand.

All deadlines for summative tasks will be visible to students and parents on the electronic assessment
calendar in ManageBac. Any students missing a deadline will be put on detention and work on that task
until it is completed. Large summative tasks should be broken up into manageable portions for students.
This is particularly true in subjects like Design where the unit may be semester-long.

Since the school’s revision of its Admissions and Inclusion policies, no retake assessments are permitted
in MYP subjects because of the potential for ongoing emotional damage to students who might be
performing at the maximum of their ability and still achieving a grade which is not academically
successful.

Exemplars should be used with students and staff wherever possible in formats that best suit individual
departments. Judgments of each student’s performance against the assessment criteria are recorded
electronically in ManageBac after moderation within department. Grades initially entered on a grade
specific Google sheet.

Semester and final subject-specific levels of achievement are not averaged but reflect the level of
performance of the student at the time of reporting, in terms of the level descriptor, using the “best fit”

approach. Students, parents and future schools should expect a grade for each semester.

Internal standardization of student work within subject areas must take place to achieve reliability and
consistency. Vertical Subject Leaders will organize and conduct standardization meetings where samples
of student work from years 1-4 of the programme are standardised by all teachers in the department.
Teachers of the same grade must collaborate to produce common assessments for validity and to make sure
that students in the same grade experience the same learning.
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Approaches to Formative Assessment in MYP

Even though the MYP prescribes objectives and assessment criteria that are described as final (to be used
to determine student grades at the end of the programme), the MYP assessment model insists on students
being monitored and assessed throughout the programme using criteria that are related to the objectives.
This formative assessment is a feature of all teaching and learning in the MYP and is viewed as a
necessary and an important part of the learning process.

Formative assessment is interwoven with the daily learning and helps teachers and students find out what
the students already know in order to plan the next stage in learning. Formative assessment and teaching
are directly linked: neither can function effectively or purposefully without the other.

The impact of formative assessment should result in a focus on deepening and furthering the learning
rather than on simply measuring it and an emphasis on how we get children to really understand so that
they can apply their learning to new situations. Assessment is formative only if the information fed back
to the learner is used by the learner in making improvements. To be formative, assessment must include a
recipe for future action.

Summative Assessment tasks should not be preceded by Formative Assessments which are dry runs of a
nearly identical task (E.g. Math FA cannot just substitute different numbers in the same question).
Formative learning is designed to build competence and understanding that students then present through
the summative task. This process of formative learning requires regular teacher feedback on formative
tasks and while a variety of formal and informal differentiation strategies may be applied in a classroom,
it cannot be entirely verbal and some feedback should be documented in some form at least once a week
on ManageBac.

Formative assessment tasks should not provide grades based on IB rubrics because for these grades to be
accurate multiple additional cycles of standardization and moderation would be necessary and this is
simply not practical. Feedback on formative learning must provide constructive guidance on ways to
develop and improve.

Examples of Formative Assessment used in the MYP

The teacher will develop task-specific rubrics for Grades 6-9 with clear criteria and expectations available
to all students at the beginning of a task. The teacher will provide regular feedback to studentsand for major
summative tasks, the teacher will break down a large task into small chunks and use formative assessment
techniques called checkpoints to ensure the students understand the task. The details of this practice vary
by subject but may involve drafting, simulations of tasks, portfolio or project development, etc.

Feedback should be teacher-guided and may also include structured peer feedback. Feedback should be
specific, could be both written and oral and should give students information on how to improve and set

9
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targets whenever possible. Providing regular opportunities for students to reflect on their learning and
look for improvement. This is something that needs to be explicitly taught to students by techniques such
as teachers providing question prompts, checklists or rubrics to guide the students in thinking about their
strengths and weaknesses.

Reflection practices can include:
e Students commenting on formative feedback from tasks and summative assessments and
e setting their own targets for improvement, guided by the teacher and sometimes with peer input

e Design folders and developmental workbooks in Design and Arts are reflective tools used by the
students throughout the process of creating a product at the end of a unit

e Oral recording using ManageBac

Self and Peer assessment of the criteria in summative tasks to look for specific improvements in the criteria.
Again, students need to be supported in this process. Involvement of students in planning for assessment
whenever feasible. Students keeping their own record of assessment results so that always aware of the
areas they need to improve. ldentifying exemplars of assessment tasks to be shown to students wherever
possible. Recognising that the process of learning is as important as the product.

Pre-1B and DP Assessment Practices

The bases of assessment in the Diploma are the summative assessment criteria published in the Diploma
subject guides. At KCIS East China Campus all group areas use these criteria in a formative and a
summative manner. Teachers in the same subject group work collaboratively to become familiar with the
meaning of each criterion within each assessment rubric. A common understanding is reached of each
criterion with the intention that grading can be equal across all teachers in a subject group.
Standardization or moderation of student work within the group area is used to ensure that teachers are
applying the criteria similarly. This is particularly important with work to submitted for internal
assessment. Teachers work together in department meetings to discuss and review formative assessment
activities and their linkage to the summative criteria. This Diploma assessment section of the policy is
informed and underpinned by the 1B document ‘Diploma Assessment — Principles and Practice’ (2009).

Planning and Reflecting in DP

In the Diploma teachers plan their units according to the syllabus content laid down in the relevant IB
subject guide. These units will often include a mixture of higher and standard level content though
occasionally units can be purely relating to higher level. At these times standard level students will be
released from class to focus on their higher level classes and core related assignments. Teachers in the

Diploma also backward plan using past IB examinations to ensure that they are covering the right topics

10
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and skills in the correct depth for the final exams.

Reflection takes place in a number of ways. Teachers are required to reflect on each unit as it is taught by
entering feedback on the school’s curriculum mapping software, ManageBac. Teachers reflect on
successful approaches in department meetings and share ideas in a collaborative setting. Each year
teachers are required to reflect on the IB Diploma results gained by the graduating class. They gauge their
performance against the world average in each examination component and write an action plan for

improvement which is reviewed by the International Baccalaureate Diploma Coordinator (IBDP)

Approaches to Summative Assessment in DP

Summative criteria are introduced at the start of each 1B course. Through formative means all students
become familiar with the summative criteria in each subject area. Formative and summative criteria are
used constantly and are used regularly in each class. End of unit assignments are assessed according to
these criteria. End of unit assignments are regularly spaced and indicated on ManageBac which is visible

to all teachers, students and parents.

Similarly, criteria for internal assessments are introduced at the start of the course. Smaller formative
assignments scaffold an understanding of the meaning of particular aspects of Internal Assessment (1A).
Students have the internal assessment criteria explained to them at the start of IA work and they are
encouraged to seek informal oral feedback at all stages of the process. Formal written feedback is given at
the first draft stage only.

Summative criteria are used to grade end of unit assignments, semester and trial examinations. unit tests,
midterm, final and mock examinations and IA simulations. Teachers are careful to justify their grading
against descriptors in the summative assessment criteria. DP summative assessments do not include mark
scheme examples in the task sheet or exam papers, and students need to be taught and offered
opportunities to practice before the summative. Students are aware of raw scores as they relate to the
descriptors in the summative assessment criteria. Students are encouraged to seek feedback on marking if
they are not clear. Teachers are encouraged to use the descriptors as a means of scaffolding student
improvement. Teachers use IB levels to give grades. Teachers explain how these scores translate into 1B
levels i.e. grade boundaries using the most recent 1B subject examiner’s report. In February/March Grade
12 teachers are asked to formulate the student’s IB predicted grade which is entered on IBIS by 10 April
each year.

Students are also encouraged to use the assessment criteria as a basis to plan revision e.g. identification of
areas in need of much revision, and as a way of carrying out revision; to focus on answering questions,

using assessment criteria to score their answers and to indicate where improvement can take place.

11
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Approaches to Formative Assessment in DP

The intention of formative assessment is to scaffold student improvement to facilitate success against the
summative criteria. Approaches to formative assessment are discussed at group level. The methods of
student reflection against assessment criteria are introduced and explained to students in the first weeks of
Grade 10 and Grade 11. The following list details examples of formative assessment tasks undertaken at
group level:

Group 1 - Language and Literature

Unit Plans - Introductory material to units detail assessment criteria, each assignment is overtly linked to
assessment criteria.

Scaffolding tasks — Summative criteria are used to design ‘partial tasks’. These are aspects of a
larger piece of work e.g. plan for an essay. Specific aspects of summative criteria are used to introduce
the activity, for self-assessment and peer evaluation purposes, for marking and teacher feedback. Written
work - Student self-assessment using the summative criteria with teacher feedback to students (once at
draft stage). This relates primarily to assignments summative to each unit. Oral work — Student peer
evaluation and student self-assessment mediated by a teacher.

Group 2 - Language and Ab Initio

Overt use of assessment criteria - Students are introduced to the published assessment criteria from the
very start of the two-year course. Each student is provided with a copy of the criteria at the start of the
course. These are explained to students. The criteria are also on display in the classroom and easily
accessible to every student. Every piece of work completed throughout the duration of the course is
assessed using these criteria.

Oral work — Following oral presentations students are asked to note the strengths and weaknesses of their
performance. This is then used in the teacher feedback to help scaffold improvement.

Written work - Students are presented with the marking notes and asked to make a self-assessment using
the summative criteria. Each unit has a focus on one particular text type. Students complete a formative
task at home related to the text type under study designed with the assessment criteria in mind. Students
then complete a similar unit=concluding summative assignment in class.

Peer assessment - In oral presentations each student is presented with a copy of the criteria. In groups
students focus on either criteria A, B or C and give appropriate feedback to their peers. This happenson a
systematic basis.

Group 3 - Individuals and Societies

Scaffolding tasks — Students become experienced with IA criteria through self-assessment of portfolio

12



K?j) R4 i KUNSHAN CaMPUS Assessment Policy
g J%#ﬁ%*&.m: LA X International Baccalaureate Programme
Kang Chiao International School (KCIS) East China Campus

IA material. Student scoring is discussed and feedback given by the teacher. Activities are designed to
encourage high level skill development as indicated by the criteria e.g. synthesis of views/arguments,
qualitatively assessing viewpoints.

Written Work - Student self-assessment using the summative criteria with teacher feedback to students
(once at draft stage). This relates primarily to assignments summative to each unit. Systematic use of
summative IB criteria — These criteria are given to students at the start of the course. Papers 1, 2 & 3
mark bands form the basis for all their grades. At the start of the course students define descriptors in
their own language. Students are encouraged to target the band above present achievement in order to
scaffold improvement. To this end, students translate criteria into language that they can understand and

are encouraged to relate the general criteria to specific assignment criteria.
Group 4 - Natural Sciences

Scaffolding tasks — Students are encouraged to keep notes on how they can improve subsequent to apiece
of work that has been assessed using summative criteria. Students are given a tick list of wherethey are in
terms of achievement against the criteria. Feedback is given by the teacher.

Laboratory work - A self-evaluation form is used to ensure there is reflection on the scientific method.
Feedback is then given by the teacher.

Internally assessed laboratory work — IB criteria are given out at the start of the course and are referred
to explicitly when starting 1A lab work. Students self and peer assess during the process and the teacher

gives ongoing feedback on the process.
Group 5 - Mathematics

Teacher supported self-evaluations — Practice exam questions are used extensively to acquaint students
with summative criteria. Students are encouraged to check their answers against model answers and to
gauge their achievement band within the summative criteria. The teacher gives the student feedback on
this process.

Internally assessed portfolio work — Students peer assess internally assessed work to become familiar
with summative criteria for the exploration. Students are also encouraged to self-assess portfolio work
which is then followed up by the teacher through formal feedback.

Group 6 - The Arts

Course introductions — Summative criteria are linked to the course outline given at the start of the
course and on subsequent unit introduction sheets. Summative criteria are available to students

electronically. They are discussed and used throughout the course.

Self-assessment — Summative criteria are used by students in unit concluding assignments. Marks are

13
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compared and feedback is given by the class teacher

Peer assessment - Summative criteria are used by students in unit concluding assignments. Feedback is
given by the class teacher.

Coursework assignments — Feedback from the teacher is a vital component of feedback in Visual Arts.
The teacher scaffolds student organization through scheduling studio time. Self and peer assessment
forms based on summative criteria are completed to regulate the self-assessment process. Timely feedback
is given by the teacher. In Theatre, structured formal written feedback is available on the first draft of key
assignments. Verbal feedback is available regularly.

Pre-IB and DP Reporting

Report grades consist of an achievement grade which is based solely on an IB 1 to 7 scale. Assessment
criteria can be found in IBDP subject guides. These can be obtained from subject teachers or the IBDP
Coordinator upon request. The semester grade is based solely on the IB achievement grade 1 to 7. The
grade is a ‘best fit’ average of IB levels 1 to 7 arising from the assessment tasks given throughout the
semester / year and end-of-semester / year examinations. (Seeweighting of tasks on ManageBac).

The Extended Essay

The Extended Essay is the activity which displays the skills acquired in a three programme IB World
School. Philosophically it is connected to the PYP Exhibition and the MYP Community and Personal
Projects. It is a research based 4000-word essay in a subject area of the student’s choice (subject to
available teacher expertise). Students work with a supervisor to craft an individual research question.
They carry out research and use the evidence they have collected to answer the research question. This
assignment is preparatory for university in that the student must be self-motivated and self-supporting in
terms of skills. The Extended Essay is graded on an A to E scale and is combined with the Theory of
Knowledge grade (also A to E) to give up to three bonus points in the 1B Diploma. KCIS East China
Campus Diploma students will write or present a Research Project which is similar to the Extended Essay
but is more structured and therefore more achievable.

Reporting: How does the school communicate information about assessment?

Report Cards will include a reflective piece of writing from the student outlining how they have
exhibited the learner profile and attitudes, their conceptual knowledge and interdisciplinary skills they
have applied and developed. The assessment records are criterion-based and include criteria and descriptors
in all subject areas as well as interdisciplinary unit. Interim and/ or end-of-year report cards will be shared
with parents via ManageBac. At the end of each semester in MYP, the student’s language phase from 1-6 is
reported to parents via the reports generated from ManageBac.

14
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Semester 1 grades are reported to parents via ManageBac on the last day of the first semester and Year
Grades on the last day of the school year.

Celebration of student success through the presentation of the “IB Learner Award for Excellence”, to the
top academic performers for each semester. We also celebrate students’ embodiment of the learner profile
attributes through the presentation of the “IB Learner Profile Award”.

IB Learner Award for Excellence criteria — MYP - 8 subjects 47/56 or higher, 7 subjects 41/49 or higher,
6 subjects 34/42 or higher.

IB Learner Award for Excellence criteria — pre-IB - 8 subjects 47/56 or higher.
IB Learner Award for Excellence criteria — DP - 6 subjects 36/42 or higher.

MYP students with individual subject scores of 3 or lower will receive counseling and support, and,
according to the personal circumstances of that student, may be placed on academic probation and be
required to attend after-school support classes. For students in their first year of MYP, there is often a
period of adaptation and grade-level discussion among teachers may lead to consensus that the student
just needs time and support to adapt.

Where there is a need for more formal intervention, the initial intervention meeting will involve parents
and the support program will be agreed on and signed off. Where students remain on academic
intervention for an extended period, further consultation with the parents will discuss whether the IB
programme is the best environment to support a child’s learning. Students who are on academic

probation at the end of pre-DP cannot move up to the next grade level.

Students currently enrolled in the Kang Chiao International School (KCIS) East China Campus
International Baccalaureate (IB) Diploma Programme may continue in the diploma programme at the
discretion of the Diploma Coordinator. Students with a semester score of less than 24 in 6 subjects in DP or
32 in 8 subjects in pre-1B will be placed on academic probation. Parents will be interviewed and a support
programme explained. Similar if a grade 12 student performs below predicted grades in end of semester
or mid-term examinations they will be placed on supervised study at the discretion of the Diploma

Coordinator. Parents will be interviewed and a support programme explained.

Student Portfolios show evidence of student learning in all subject areas. These will include sample
student work, assessments (pre, formative and summative), student-chosen work and student reflections.
Each piece in the portfolio will include the date, learning outcome(s), learning task and an assessment,
whether it be a self-, peer or teacher assessment. Teachers in all subjects are encouraged to help students
develop portfolios, whether digital or physical as part of the ongoing self-management of students’

learning and an ongoing reflection process.
Student participation during grade level Open Days encourages students to celebrate and take
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responsibility for their own learning. The format of the feedback varies with the logistics of the different
Open Days through the year. Students may plan and prepare to present work to their parents under the
guidance of teachers. Alternatively, students may be invited to share their personal reflections in

individual feedback sessions attended by their parents.

Feedback

Feedback via Mangaebac is a valuable tool in providing students with information so they can improve
their skills and abilities. ManageBac gives many opportunities for entering comments about student
progress in order to provide regular and supportive student feedback that parents can also see. It is essential
that feedback is given in a sincere, honest, and constructive manner in order to not be harmful to the
student or discussion atmosphere. This ongoing feedback is complemented by reports at the end of
Semester 1 and Semester 2. The Semester 1 reports contain grades but no comments, whereas the
Semester 2 reports include grades and comments. Templates for the reports are provided by the MYPC
and DPC and individual departmental adjustments are subsequently agreed by HODs working with the

coordinators.

The following components of effective feedback help to support student learning and foster reflexive

teaching practices:
e Feedback should be Objective rather than evaluative.

Limit descriptions to what was said and done, or how it was accomplished. Avoid assumptions
about motive or intent. By avoiding evaluative language, students are less likely to react

defensively.
e Feedback should be Constructive.

Providing a positive learning environment, where students can feel comfortable when making
mistakes is important. Learning is more effective when positive/constructive feedback is provided.
Constructive feedback builds on individual strengths and provides ideas for the individual to

continue improving on his or her own skills.
e Feedback should be Specific rather than general.

To be told that one is ‘dominating' is not as useful as being told that "in the discussion that just
took place, you did not incorporate any of the other ideas into the initial suggestion and | felt
forced to accept your arguments.” Focus on specific ideas that the student can work on and with.

e Feedback should focus on Changeable Behaviors.

Focus on what the person does rather than on what you imagine he or she is (for example,

nervousness). For example you could say "I noticed that you spoke a lot about the inadequacy ofthe
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old evaluation system but made no contribution towards a possible solution,” rather than "you're a
cynic." The former allows for a possibility of change while the latter implies a fixed behavioral
trait.

Feedback should focus on the Standards, Criterion, and/or Outcomes for learning.

Focus on what a student needs to do to get to the next level of achievement in relation to the
outcomes for the assignment, assessment, or project. Provide information that can support the
student in taking the next step on their educational journey. The more meaningful the feedback is,

the better the student will understand it and use it to work toward improvement.

Feedback should engage learners in reflection to determine strengths and weaknesses and to set

goals.?

Feedback involves giving information rather than advice. The assumption is that students want to perform

well and the feedback mechanism is one of collaboration or coaching. With the right information students

will adjust behaviors and actions to improve their performance (and grades). Giving feedback of this type

gives the student responsibility for change.

Suggestions for Written Feedback

Listed below are some examples of effective written feedback, both for correct and incorrect responses.

Positive Feedback for a Correct Response, Comment, or Answer

"Effective citations and sourcing support this argument very well."”

"Your use of outside materials in support of your own observations is very effective. Your writing

style is well developed, and this paper was enjoyable to read. "

"This is a substantial improvement over past efforts, congratulations! Your hard work is paying
off."

Positive Feedback for an Incorrect Response, Comment, or Answer

"This is a comma splice. Please refer to pages 224-5 of the style guide for ways to prevent these
from happening and feel free to stop by during your lunch hour if you would like to go over thisin

person.”

"Please see me. There are several small problems here that we can fix more quickly by sitting
downand discussing them. Can you meet me during office hours on Tuesday?"

"It appears that you do not have a complete understanding of this concept. | would be happy to

2 Headstart School Assessment Policy
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referto you other resources if you would like some additional insight into this subject.”

e "The words | have underlined are unnecessary and make your writing cluttered. If a word does not
actively clarify something, leave it out.”

e "Your essay contains a number of grammatical errors that make it difficult to follow in places. Try
reading it out loud to yourself before you hand it in and that may help fix some of the problems."

Feedback Categories

Feedback May vary in ... Feedback May vary in ...

Strategy Content
during task - draft or Process v Task
weekly progress No mention of student

Timing after task completed - Focus personality
immediate or several What was done well
days later How can you improve

depends on the task
Amount DP - EE vs IA Comparison Exemplars used
MYP - depends on grade level

Written - MB or the assignment

] Improvement
Mode Verbal - face to face or whole Function _p ;
Highlight errors
class
. Negative but constructive,
) Student centred —individual v Valence / g e

Audience Positive, maintain the good

group Tone

work
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Feedback

is not advice,
praise, or evalu-
ation. Feedback is
information about
how we are doing
in our efforts to
reach a goal.

Grant Wiggins, p. 10

» K

Effective feedback

occurs during the learning,

while there is still time

to act on it Jan Chappuis, p. 36

e collaciive Witdomiok

o

Learning.” (Volume 70, Issue “‘,

96 EpuvcatioNat LEApERsHIP / SEPTEMBER 2012

Kang Chiao International School (KCIS) East China Campus

Takeaways

Things to Remember
About Feedback

The feedback students

give teachers can be more
powerful than the feedback
teachers give students.

Cris Tovani, p. 48

When we give a grade as part of
our feedback, students routinely
Students
read only as far as the grade. _
need to know their
Peter Johnston, p. 64 )
learning target—

the specific skill
they're supposed
to learn— or else

“feedback” is just
Most of the feedback

that students receive about their

someone telling

them what to do.
classroom work is from other stu-

dents—and much of that feedback
is wrong. John Hattie, p. 18

Susan Brookhart, p. 24

published in the September 2012 issue of Educational Leadership: “Feedback for
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Awarding MYP Grades

MYP grades are awarded using the best fit approach based on the task specific rubric. All grades are
moderated within departments and a small sample is moderated by the Pedagogical Leadership team. An
end of semester 1 grade is calculated based on the first two units of work. This grade is reported as a
formative task using ManageBac. Throughout the year all criterion are assessed at least twice over 4
units of work. An end of year grade is calculated using data from assessments of the 4 units. This grade
IS reported to parents via the end of year report.

This grade setting process is not a process of mathematical averages and uses the outcomes of rigorous
summative assessment, and, where a student’s personal circumstances (e.g. illness; complete
misunderstanding of an SA task) demand it, reference to formative assessment. The final grade for a
semester or year is based on the holistic development of a student during the assessment period and
grades may go up or down from semester 1 to the end of the year. Details of this process are shared
each semester by the MYPC and are based on the guidelines and examples in From Principles into

Practice. The final level grade follows the IB’s published boundaries.

Grades Boundaries
1 1-5

2 6-9
3 10- 14
4 15- 18
5

6

7

19- 23
24- 27
28- 32

Awarding DP Grades

DP Achievement Grades should reflect “predicted” grades for the student in forthcoming May
Examination. The use of IB Grade Descriptors, appropriate subject grade boundaries, consideration of all
IB subject elements and/or assessment criteria for overall subject mark including all work representative
of or including mid-term, final or mock exams, IAs or IA simulations, unit tests or portfolios. Overall
grades are based on the respective weightings of the different components of the course. It is important
to understand that those cumulative marks do not reflect effort, motivation or behavior.

Examination Grades — use of appropriate grade boundaries with sample papers used (e.g. 2021 Grade

Boundary report with a 2021 exam)
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Why your examination grades are most likely to be on the high side?
e Take into consideration — individually it might not be a complete paper, perhaps it’s a hybrid
(then the grade boundaries are invalid)

e The distribution of topics might include a stronger weighting towards more recent syllabus
coverage.

e The exam was not the full set of all papers for SL/HL
Standardization of Student Assessment

Prior to assessment grading by individual teachers, a standardization meeting takes place. At this meeting
teachers collaborate on grading three or more pieces of work at different standards to establish the
standard at which all work should be marked.

Moderation of Student Assessment

Moderation of all assessments should take place during the weekly faculty meetings. This is a
collaborative responsibility for teachers in a department, and where possible is led by an HOD. All
moderation should involve blind marking. In the event of teachers disagreeing on moderated grades,
either the HOD or MYPC/DPC third mark the work in question and this grade is the grade awarded.
Monitoring of progress of students

Monitoring is typically done through a combination Semester Pastoral Meetings, Grade Level Meetings
and Intervention Interviews

e Survey teachers about various reasons for decline in student performance initiate support
programs for the students where appropriate.
e 10-minute interview of each student by PLT members

e Collect student wish list to start University Guidance records

Predicted Grades
When calculating your predicted grades please consider/use:
e Most recent subject report

e Look at grade boundaries across the various course assessment elements — both
external andinternal assessment criteria

e Don’t forget to note the difference in distribution across SL and HL.
21
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e New teachers should consult with past subject teachers if they are available, handover
documentation and early PGs left by departing teachers. Additionally, support may be
available from teachers they have met from job-a-likes, etc. for consultation or assistance

in gauging their students; levels
e Can also consult sample papers and IAs in subject teacher guides with mark schemes and
examiner’s grades/ and comments to best gauge and forecast student levels

e Predict each grade for each element of assessment (internally and externally) individually and
thencome to a total

e Consider achievement and exam grades when looking at external assessment as these both
constitute IB assessment practices, for Internal Assessment grades student sample of IA
submissions, practical’s, etc. for calculating/predicting the most accurate estimate of

your student’s forecasted grades.
It is the responsibility of the school’s pedagogical leadership team:
e To communicate and build a shared understanding of principles and practices stated in the ‘IB
Programme assessment policy” with subject teachers

e To ensure an information booklet, ‘The conduct of IB Diploma Programme examinations’
(IBO, 2014a), is copied to and followed by all invigilators of IB Diploma Programme

examinations

e To ensure ‘General regulations: Diploma Programme’ (IBO, 2011) is given and understood
by students and their legal guardians

e To provide supporting information about the nature of subject specific assessments of the
Diploma Programme to parents and students including assessment guidelines, types,
strategies and 1B examination registration and conduct procedures

e To provide information about recording and reporting procedures and a DP calendar for all
assessment deadlines of DP courses

e To monitor instruction, pacing and assessment design to ensure they are in line with subject

curriculum outcomes

e To collect and analyse evidence from each subject teacher to monitor how students are
progressing and also to assist teachers in interpreting that evidence to inform instruction.
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Appendix A — Homework Guidelines

KCIS East China Campus Homework Guidelines — MYP, Pre-DP and DP Grades 6 — 12

Students are advised that organisation and timekeeping are key components for success in the 1B
Programmes. The self-management ATL skills are taught by all subject teachers continually throughout
the school year. Students are strongly advised to work outside of class while at school. Unstructured

school time is preparatory for life as an undergraduate at university.

In the DP, this takes into account release from higher level classes if taking subjects at standard level only
and two study classes per week. The KCIS East China Campus school day finishes at 3:15 eachday giving
plenty of time for homework assignments. Most students are boarders and are assigned study halls every
evening. Every teacher writes a short summary of the work completed each lesson onto ManageBac at the
completion of every period. It is expected that students review their ManageBac calendar every day and
review the work they have done and complete any outstanding work. All assessment tasks whether
formative or summative are listed on the grade level ManageBaccalendar for every student.

Expectations for the completion and submission of work vary by grade level, with more leeway and
‘teachable moments’ for students in Grades 6-8. By Grade 9 students are expected to be fully conversant

with the standards that will be expected in High School.

Detention is given following a student’s failure to complete homework assignments and/or assessments.
The purpose is to support the development of the Learner Profile attributes and ATL skills (please refer to
the KCIS East China IB Detention Policy).

Where a student in DP fails to submit the final copy of 1As or EAS, they are issued warning letters in the
DP, and failure to submit the simulations of internal and external assessments result in warning letter

issuance in the pre-1B.
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Appendix B — Software

Electronic Software used for the Management of Assessment at KCIS East China Campus
ManageBac — software used by Secondary school for teachers to keep a record of all assessment data
Turnitln — as part of the Academic Integrity policy, teachers use Turnitln to identify possible cases of

academic dishonesty.
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Appendix C — Professional Development

Professional Development for Assessment

KCIS East Campus teachers receive professional development for assessment in a variety of

ways, including:

e In School
o Collaborative Planning in subjects / departments / grade levels
o Professional Development during school year
o Coordinator-led meetings where appropriate

e External
o  Other professional development opportunities and workshops
o Regional IB Workshops

o  Subject specific workshops for MYP & DP Category 1, 2 and 3
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Appendix D — Cross-reference to Other School Documents

Inclusion Policy — KCIS East China Campus promotes access to students through pedagogical methods,
which support the whole child. As such where students hold Accommodations, part of the educational
process is developing how each student makes best use of the any accommodations to which they are
entitled. Therefore, all students have access to their accommodation entitlement for all assessments
throughout the IB Programme in line with IB Inclusive Policy and IB regulations. Arrangements for
meeting these requirements are developed by the Pedagogical Leadership Team and implemented through
articulation by Subject teachers.

Academic Integrity Policy — when students complete assessment tasks that require extensive research, it is
crucial that it is their own work and not plagiarized in any way. The secondary school has a policy that
clearly states examples of what is considered academic dishonesty and the steps teachers and students
need to go through to ensure the work is original. This policy becomes increasingly strict as students
progress through the MYP. By the end of Grade 9 students are held to the same standards as students in
Grade 12 although the consequences are not as serious as in DP.

Language Policy — All teachers are Language teachers and should be very conscious of the language that
goes into all assessment tasks. While formative assessment contributes to developing the language
required to be a successful IB student, all summative assessments within the IB Programme courses are
benchmarked against the 1B Subject descriptors and as such are conducted using the full range of the
English language proficiency required as the working language of the school. In younger grades, the
inclusion policy provides scope for teachers to scaffold tasks and provide language support for students
with lower levels of language competence, but this is not in any way simplifying the summative
assessment task of the standard to which it is assessed.

Admissions Policy — The school’s Admissions Policy has evolved to recognize that inclusion rather than
elitist selection aligns with the philosophy of the IB in giving opportunities to all students to access an IB
education. However, the school also owes a duty of care and honesty to students and parents where it
does not have the resources to support students’ learning needs. While students of lower levels of
language proficiency may be given the opportunity to adapt to an English language environment with
extra language support in Grade 6 or 7, the school will discuss with parents and students whether such an
environment is best suited to a child’s longer term development as they move into Grade 8 and beyond if

language continues to limit access to the curriculum.

Diploma Assessment and the Diploma pathways: Students at KCIS East China Campus are encouraged
to take the full 1B Diploma. Meetings about transition to Grade 11 (IBDP year 1) take place between
January and March of pre-IB Grade 10 and follow information sessions for students and parents during

December of Grade 10. During this process students are encouraged to explore a variety of options for
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subject choices in collaboration with their teachers and the school counselors.

Diploma alternatives and course options. As a part of this process teachers’ views are collected and
parents are consulted. For some students at this stage it may become clear that the IB Diploma will not be
achievable. These students will enter IB style courses but will not participate in external assessment;
instead they will take only the KCIS East China Campus Diploma. This diploma is accredited by the
Western Association of International Schools (WASC). This is a more achievable qualification based on a
semester credit system running from grade 9 until grade 12. For this qualification students will take each
course at standard level only and be expected to achieve at least a level 4 in 6 different subjects assessed
using the Standard Level IB assessment criteria. Semester grades are included on the Official School
Transcript and these grades contribute to the attainment of the KCIS East China Campus Diploma for
graduation purposes.

Other students may emerge during the two years of the IB Diploma as unable to succeed at IB level. For
these students the possibility exists to pursue only those subjects in which they are being successful at 1B
level (externally assessed). This route is called the High School Diploma plus IB subjects. IB students’
semester grade will be the ‘best fit’ judged on all summative assessment grades including semester
exams. The majority of students who enter KCIS East China Campus are able to undertake the full IB
Diploma (further detail on entry requirements and procedures can be obtained from the KCIS East China
Campus Admissions Policy). The KCIS East China Campus Language Policy details how English
language support is offered in the Diploma programme and how mother tongue language acquisition is
encouraged and facilitated at KCIS EastChina Campus.
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Appendix E — Grade Descriptors

MY P Grade descriptors

The student always produces work of an excellent quality by fully meeting
specific subject criteria. A consistent and thorough understanding of the
required knowledge and skills, and the ability to apply them almost faultlessly in
a wide variety of situations. Consistent evidence of analysis, synthesis and
evaluation where appropriate. The student consistently demonstrates originality
and insight and always produces work of high quality.

Grade 6 The student always produces work of high quality and meets subject specific
criteria. A consistent and thorough understanding of the required knowledge
and skills, and the ability to apply them in a wide variety of situations. Consistent
evidence of analysis, synthesis and evaluation where appropriate. The student
generally demonstrates originality and insight.

Grade 7

Grade5 | The student usually produces work of a high quality and meets most specific
subject criteria. A consistent and thorough understanding of the required
knowledge and skills, and the ability to apply them in a variety of situations. The
student generally shows evidence of analysis, synthesis and evaluation where
appropriate and occasionally demonstrates originality and insight.

Graded The student usually produces work of a satisfactory quality and meets some of
the specific subject criteria. A good general understanding of the required
knowledge and skills, and the ability to apply them effectively in normal
situations. there is occasional evidence of the skills of analysis, synthesis and
evaluation.

Grade 3 The student produces work of an inconsistent quality but there is some
attempt at meeting specific subject criteria. Limited achievement against most
of the objectives, or clear difficulties in some areas. The student demonstrates a
limited understanding of the required knowledge and skills and is only able to
apply them fully in normal situations with support.

Grade 2 The student generally produces work of poor quality and does not meet
specific subject criteria. Very Limited achievement against objectives. The
student has difficulty in understanding the required knowledge and skills, and is
unable to apply them fully in normal situations, even with support.

Grade 1 None of the standards above has been reached.
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Appendix F — Graduation Requirements

The Grade 9 -12 International Baccalaureate (IB) Graduation Requirement is:

Subject Credits
Language & Literature (English or Chinese) 4
Language Acquisition (English or Chinese) 4
Individuals and societies 4
Sciences 4
Mathematics 4
Creative and Performing Arts 3
Physical and Health Education & Swimming 2
Community Project 1
Extended Essay 1
Theory of Knowledge 1
Community and Service 1
Creativity, Activity & Service 1
30
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Ii. uss appropriate forms of mathematical

iii. communicats throush lines of rzascninsthat

iv. adegnately organizeinformstion usinga
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Appendix G — Best Fit Approach to Grade Awarding

use some appropriate mathsmstical lansuags

raprasentationto prasant infomation
adeguately

arz complate

logical structure.

[[] Thestudentcan deseribe, verify, and justifi their general rule

O

for one investizationusins some appropriate mathsmstical
languags. 2.2 definesa or b in the context of their rasults

Tha studantcan deseribe, varife, and justif their finding for
oms invastization adegunately throush nse of tables and
graphs,

Tha studentean communicata their lines of reasoning
completely for onz investization.

The studentean use 2 logical and organized structurs
adequately forprasanting theirwork = g graphs and tablss
with some commants

The studantis sbhl=to:

ii. usnally usz appropriate forms of

iii. mswally move batwzandiffzrant forms of

i¥. communicats through lines of reasoning that

. present work thatis nsually organized using

usually uss appropriate mathsmatical
languagz

mathematical raprasentation to prasent
information correctdy

mathamatical reprasentation

zrz complete and coherent

a logical structurs.

Tha studentean dzserba, varify, and justifi thair seneral rula
for ona investigationand attempt to find the ruls for tha sacond
imvastipation using appropriate mathamatical lansuags
nwoally.

The studentcan deserbe, verify, and justify their findings
correctly forons investisation and attampt to findtha mlafor
ths investizationthrough the nse of tables and graphs usnally.

The studentean use diffsrent valuas of ‘2’ and attampt tousa
wvaluzs of ‘b’ usnally to dzscribe and verfvtheir penerml rulss,

The studantean conmmumicata their lines of reasoning
completely and coberently for ona investigation and atternpt
to commeant on the second investigation.

Tha studantcan uss a logical and organized structhusz nsually
for presenting theirwork e g graphs and tsbles withralsvant
commeants

The studentis ablato:

ii. usz appropriate forms of mathematical

consistently use appropriatemathematical
languags

reprasentationto consistently prasent
information correcdy

The studentean dzseribe, verify, and justifi- their seneral rulas
for both investization s using appropriate mathamatical
languagz consistently.

The studentcan describe, verify, and justify their finding
eorrectly forbothinvestisstions through use of tables and
graphs conzistently.

L

The student is able to:

selectand apply mathematical problem-
solving techniques to discover complex
pattems

n. describe pattems as general rules

consistent with findings

ni. yerify the vahdity of these general rules.

] This student can select and apply mathematical
problem-solving techniguesto describe pattemsin
investigation 1 and attemptsto descnbe a pattemn for
nvestigation 2.

This student can describe pattems forinvestigation 1
and attempt forinvestigation 2 as a general nile
consistent with findings.

This student can verify those general rules.

L

The studentis able to:

select and apply mathematical problem-
solving techniquesto discover complex
pattems

ii. describe pattems as general rules

consistent with comect findings

i prove. or verify and justify. these general

rules.

This student can select and apply mathematical
problem-solving techniquesto describe pattemsin
investigation 1l and 2.

3

This student can describe pattemsin mvestigation 1 and
2 as a general rile consistent with correct findings.

[[] This student can verify and justify those general rules.
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11 50mea commants

Tha studantis abls to:

wsually uss appropriate mathsmatical
languags

Ii. nsmally usz appropriate forms of

mathamatics] raprasantation to prasant
informsation comrectly

iii. msmally move betwesndifferant forms of

matheamatical reprasentation

V. communicats through lin=s of reasonins that

ara complete and coherent

. present work thatis usually organized using

alogical structura.

The studentcan deseriba, verif, and justifi their saneral rule
for ons invastization and stt=mpt to findthe rule for the sscond
invastigation using appropriate mathamaticsl languass

usually.

Tha studentean daseriba, verife, and justifi theirfindines
correctly forons investizationand attemnpt to findthe ruls for
tha invastigationthrough theuse of tables and graphs usnally.

The studentean usa differat values of ‘a2’ and attermpt to usz
walues of ‘b’ msmally to describz and venfytheir panaml mles

The studentean commumicate theirlinas of reasoning
completely and coherently for ons invastipation and attempt
to comment on the second investigation.

The studsntcan uzs 2 logical and organized structurs usually
for prasenting theirwork 2.g. sraphs and tables withrelevant
comments

Tha studantis abla to:

consistently us= appropriate mathsmatical
languass

ii. us=appropriate forms of mathematical

reprassntationto consistently prassnt
informsation correcily

1. move effectively batwaan different forms of

mathematicsl reprasentation

iv. communicats through linas of reasonins that

ara complete, coherent and concise

. present work thatis consistently organized
using a logical structurs.

Tha studentean daseniba, verify, and justifis thair canaral rulas
for both investizations usine appropriatemathsmstical
lanenaes consistently,

Tha studentean deserbe, verify, and justify their finding
correctly forboth investigations throush use of tables and
graphs conzistently.

Tha studantean use differant values of ‘a”and b effectively o
describe andvenfvtheir genaml mules

The studentcan commumicate theirlines of reasoning for both
invastications completely, cobherendy, and concisely.

Tha studentcan use constantly a logical and organized
structure for both investipations prasanting their wod:.
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Final Grade Calculations using best fit method

ommunicating

Final calculations —
A -4,

B -5,

estigating patterns

C - 6 (for this student, there was ongoing progress over the course of the year)

D — 6 (the student had been unwell and underperformed on the second assessment)

Final Grade = 19 (Grade 5)
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Appendix H - MYP IB Learner Award for Excellence

-
Kang Chiao International School East China Campus H‘\g

International Baccalaureate Middle Years Programme

[B Learner Award
for Excellence

for 20xx - 20xx

Student’s name: XXXX

3 Middle Years
' ) / Programme . —
:\Q}mk} School Principal - IB Vice-Principal

( {




